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Imagine High Integrated Arts and Technology Secondary opened in September 2021 welcoming
250 grade 9 and grade 10 students; grades 11 and 12 were added in 2022-23 and 2023-24
respectively. Now in the fourth year of implementation, Imagine enrolls roughly 350 students,
grades 9 – 12. In 2024, Imagine High celebrated its inaugural graduation class; our graduates
were accepted into a variety of post-secondary programs including Early Childhood Education,
Concept Art, Sciences, Theatre, Engineering, Teaching, as well as students who transitioned
directly into the work world.

Our campus is located on the site of the former University of the Fraser Valley. With the
potential to house up to 700 students, Imagine High boasts music, dance and art studios;
recording studio; maker spaces; shop; professional theatre; culinary arts spaces; cutting-edge
technologies; and a new gymnasium to enhance student learning. 

As a school of choice, Imagine draws students from all over the Chilliwack School District (as
well as adjacent school districts) and is the designated secondary school for feeder schools
Leary Integrated Arts and Technology Elementary (K-5) and the AD Rundle Middle School Cohort
(6-8). 

I NTRODUCT ION

Imagine High Arts and Technology Secondary School sits on the ancestral and unceded, shared
territory of the Ts’elxwéyeqw, Sema:th and Pilalt Tribes. We respectfully acknowledge that we
are on the traditional, ancestral, and unceded territory of the Stó:lō people, who have lived in

this region since time immemorial. The Stó:lō, known as "the People of the River," have
stewarded this land, along with its waters and resources, with deep respect and care. Our

learning community honors the wisdom, resilience, and traditions of the Stó:lō people.



While the Integrated Arts and Technology Stream is now K-12, this addendum focuses on the
Imagine context. The White Paper (Imagining Imagine High), published in September 2020,
outlined the research-based underpinnings of the integrated approach to teaching and learning
at Imagine High, defined our collective goal to maximize the potential of the BC Curriculum and
First Peoples Principles of Learning, and described innovative structures and practices that
support deep learning. Our vision was to create an inclusive, diverse and welcoming school
community, celebrating rigorous intellectual work through Project Based Learning (PBL), while
harnessing the impact of experiential opportunities that embed design thinking and authentic
assessment. 
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 The implementation process
prompted an in-depth analysis of

traditional secondary structures and
practices, guiding us to decide what
to keep, discard, amplify or create. 

O P E N I N G  I M A G I N E

This addendum serves as a record of the
Imagine journey and reaffirms our commitment
to realizing the bold and innovative vision for
our school community. 

The implementation process prompted an in-
depth analysis of traditional secondary
structures and practices, guiding us to decide
what to keep, discard, amplify or create. 

This document:
outlines the implementation process

describes accomplishments to date

addresses key challenges

highlights the path forward



BC Curriculum Realization

At Imagine, we are committed to full
realization of the BC curriculum. BC
educators are fortunate to live in a
province with an internationally respected
and forward-thinking curriculum. British
Columbia has undergone significant
system change within its K-12 education
system, with a commitment to transform
education to better meet the needs of all
learners. 

Schools in BC and beyond are now
preparing students for jobs that have not
yet been created, to tackle societal
challenges that we can’t yet imagine, and
to use technologies that have not yet been
invented. This reality demands that
educators equip them to thrive in a
complex, interconnected world rich with
multiple perspectives, and support
learners to interact respectfully with
others, and take responsible future-
oriented action. 

Employers, parents and society are very
clear about what they expect from
education: rounded, resilient young people
who can communicate, solve problems
and apply their skills and knowledge in
different settings (OECD, 2023).
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The redesigned curriculum
supports a learning system
that:

is increasingly flexible and
creative
provides opportunities for
innovation
requires significant shifts
in teaching practice as
the system evolves from a
centralized standards-
based curriculum to one
characterized by flexible
learning paths 
uses current research on
teaching and learning
prepares learners to
succeed and lead in a
changing world 
develops deep
competencies around
creative thinking, critical
problem-solving, and
collaboration (Schnellert,
2020)



Aside from the outstanding facility, the school offers an
approach to teaching and learning that reflects current
research in constructivist pedagogies, 21st-century
learning environments, and the integration of arts and
technology. Our goals at Imagine are also closely aligned
with the School District 33 Strategic Plan, as we work to
ensure “deep learning engages our heart, head and hands
to develop competencies vital for the success of all
learners” (SD33, 2024). 

Students build an
understanding of their

strengths, deepen and develop
their interests, build

independence, and create
powerful demonstrations of

learning. 

At its very core, learning is a social phenomenon that reflects our own deeply social nature as
human beings capable of knowing (Wenger, 1996). Imagine strives to position students as co-
constructors of knowledge, creatives and change agents. Integrated learning is delivered
through collaborative, experiential interdisciplinary projects: students build an understanding
of their learning strengths, deepen and develop their interests, build independence, and create
powerful demonstrations of learning. 

A key focus is building community through shared work within PBL, students:

find opportunities to connect, create, and contribute to school and beyond
develop core competencies of collaboration, communication, and critical thinking 
explore personal identity within the learning community
utilize industry-standard tools to produce high quality artifacts of learning 
understand how learning connects to the real world 
develop relationships with peers, staff, learning partners, and community 
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The Four Pillars of Integrated 
Art & Technology 

Reflecting the Organization for Economic
Cooperation and Development (OECD)
research on the design of innovative
learning environments, the Four Pillars
“make learning and engagement central;
view learning as social and often best done
collaboratively; be highly attuned to
learners’ emotions; reflect individual
differences; be demanding for all while
avoiding overload; use broad assessments
and feedback; and promote horizontal
connectedness” (OECD, 2017). 

The Four Pillars underpin professional
practice, school design and structures,
and inspire our shared work. 
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Imagine is grounded in community and
equity practices. Learning at Imagine is
supported by the BC Curriculum, the First
Peoples Principles of Learning and current
research on innovative learning
environments. We value equity, inclusion
and diversity; all learners are welcome at
Imagine High. Students graduate from
Imagine with a standard BC Dogwood
Diploma and will be distinguished by their
creativity and imagination, ability to
collaborate, think critically and innovate
for a hopeful future. 

The pedagogy at Imagine is rooted in the
Four Pillars of Integrated Arts and
Technology developed by Assistant
Superintendent, Dr. Kirk Savage, and
former Assistant Superintendent, Janet
Hall, in 2018, prior to the opening of
Imagine High. 



Integration of Disciplines

Rather than experiencing learning as a disparate collection of discrete ideas, the integration
of disciplines at Imagine reflects the BC curriculum focus on “key concepts, principles, and
generalizations that are used to organize knowledge and solve problems within and across
disciplines” (BC Curriculum 2024). The integration of disciplines allows for a deeper and more
unified understanding of the curriculum as learners explore projects and inquiries that are
rigorous and relevant and emphasize the Core Competencies (Communication, Thinking,
Personal/Social) that are “interconnected and are foundational to all learning” (BC Curriculum,
2024). Using Universal Design for Learning (UDL), educators design entry points into projects
so that all learners are engaged and can demonstrate their learning through multiple
modalities, including art, applied arts, media arts, and technology. 
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The Four Pillars of Integrated Art & Technology 



Authentic Learning

Rather than focusing on content memorization or superficial understanding, authentic
learning at Imagine helps learners apply knowledge across a variety of contexts, explore
complexity, encourage the application of knowledge to real-world situations and connect to
interests and passions. Community connections ensure that Imagine learners have access to
industry-standard resources and expertise. Relevance is enhanced by linking learning to real-
world issues and problems (ICLE, 2016), learning culminates in celebratory Exhibitions of
Learning attended by an authentic audience of peers, staff, learning partners, and the public. 

Working in teaching teams within a Professional Learning Community, educators
model collaborative practices, share space, resources, expertise and skills while

developing engaging and relevant projects using feedback from learners.
7

Collaborative Culture

We believe that collaboration builds community. At Imagine collaboration is foundational for
learning, both for educators and learners. Working in teaching teams within a Professional
Learning Community, educators model collaborative practices, share space, resources,
expertise and skills while developing engaging and relevant projects using input and feedback
from learners. In turn, learners are acquiring the skills needed to meaningfully collaborate, give
peer feedback, and assess their own learning through critique and revision. As Fullan (2011)
notes: “The research has been clear for over 30 years, collaborative cultures in which teachers
focus on improving their teaching practice, learn from each other, and are well led and
supported by school principals result in better learning for students.”  As educators experience
and model authentic collaboration, they are better positioned to scaffold collaborative learning. 



Visionary Staff 

Imagine educators are encouraged to use their professional judgement to collaborate,
innovate, experiment and iterate. Most importantly, risk-taking as a professional ethic is
encouraged and supported through ongoing professional development, senior admin and
school admin support, and peer mentoring/leadership. The goal is to create a culture in
which both educators and students experience confidence, freedom and joy. 
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The Role of Arts and Technology 

The fine arts, applied art and design, media arts, and technology are tools our learners use to
explore the curriculum within projects that culminate in the creation of high-quality artifacts
of learning.  Learners are also given opportunities to experiment with arts and technology
through electives and Deep Dive immersive inquiries.
Using arts and tech as creative tools expands a learner’s repertoire in the creation of high-
quality artifacts of learning–what Ron Berger in his 2003 book An Ethic of Excellence calls
“beautiful work” that are displayed in Exhibitions of Learning.  

Learner in Community

At Imagine, student diversity is a strength and learning is viewed through the lens of equity and
inclusion. We believe that each student should be valued for their unique gifts and
contributions, included in the learning with peers, enjoy multiple access points for
participating in the curriculum, and given opportunities to demonstrate their learning through
multiple modalities using art and tech. We support educators to collaborate on the design of
universal strategies to support student engagement, belonging and success within the regular
classroom environment.  The culture at Imagine has evolved into one in which there is an ethos
of support, celebration and acceptance. As a result, Imagine has attracted a rich and diverse
population that includes learners with diverse abilities and disabilities, and those who identify
as members of the BIPOC and 2SLGBTQIA+ communities.



Innovative Pedagogies 
Sites of Innovation 
Continued Inspiration

High Tech High (HTH), a consortium of
sixteen charter schools, K-12, serving
over 6000 students, is globally
recognized as a world leader in
educational innovation with a reputation
for project-based learning that
epitomizes 21st-century learning that is
inclusive, personalized, cross-curricular,
experiential, flexible, and student-
centered. 

Prior to Imagine opening, new teaching
staff attended a summer retreat with
facilitators from the HTH Graduate
School of Education during which
Imagine teachers had the opportunity to
learn about PBL with teaching partners.
In 2023, teacher leaders from Leary, AD
Rundle and Imagine participated in a
HTH Curated Visit in San Diego and, in
2024, a group of teacher leaders from all
three schools attended the annual
Deeper Learning Conference at HTH. 

The impact of HTH has been deeply
influential in shaping Imagine’s
constructivist pedagogy, structures, and
protocols, student voice and choice, and
fostering high-quality exhibitions of
learning.
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The White Paper, Imagining Imagine High,
explored the current research that
supports innovative practices at Imagine
and within the K-12 Integrated Arts and
Technology stream. Our research led us to
sites of innovation here in BC and
internationally. 

In a literature review of sites of
educational innovation around the world,
researchers Lomba, Alves and Cabral
(2022) mapped key indicators that
characterize the teaching and learning at
those sites, indicators which align with the
Four Pillars of IAT and are integral to the
pedagogy at Imagine:

students act collaboratively during the
teaching/learning process
teachers collaboratively plan
curricular integration is of an
interdisciplinary nature
use of differentiated and flexible
pedagogical practices 
use of active, practical and
experiential learning related to
students’ interests
use of learning practices linked to the
surrounding community
use of digital resources
flexibility in the creation and use of
teaching/learning spaces 
flexibility in grouping students 
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Canyon Falls Middle School in Kelowna BC

One of Imagine’s thought partners during the lead-up to school opening in 2021 was Principal Jim
Laird of Canyon Falls Middle School in Kelowna, BC. A visit to Canyon Falls in the spring of 2020
inspired the adoption of empathy interviews with students and their families as a way to make a
personal connection with potential students and gather information about them as individuals and
learners. 

While at Canyon Falls, we had an opportunity to meet with a 5 person teacher team (4 classroom
teachers plus an embedded elective teacher) during their collaborative planning session (through
aligned prep) and observe how they created rich inquiry projects for their community of 120 students.
The experience reinforced our belief that aligning preparation time for teacher teams at Imagine
would be critical to creating a culture of “collective efficacy” (Hattie & Smith, 2020) where
collaboration and risk-taking are the norm. Our teams also had the privilege of visiting Canyon Falls in
our second year of implementation and are appreciative of their continued support in our learning
journey.This initial connection has also led to an ongoing thought-partner/critical friendship with the
Kelowna School District, and we continue to look for opportunities to share in learning together. We
appreciate the connection with principals Jim Laird, Sarah Watson and Assistant Superintendent
Jamie Robinson who have become our thought partners in this journey.

Mount Sentinel Secondary in South Slocan BC

Our connection with Danny Leeming, a teacher at Mount Sentinel Secondary in the
Kootenays (SD#8), began prior to the opening of Imagine. In Zoom conversations with Danny,

we were intrigued by his Performance and Media Academy, a semestered cross-curricular
program that prepares students to enter post-secondary training in film, theatre, and digital

media. The academy includes a rotating selection of credits but always includes English,
Social Studies, Design of Performance Media (Board Approved course), Production Media

(Board Approved course), and an elective (Film, Scriptwriting, Acting, Theatre Production). 
What inspired us about Danny’s work at Mount Sentinel was the emphasis on integrated
senior secondary subjects embedded in student-driven projects, supported by industry

relationships, culminating in showcases of high-quality student work. We adapted the
semester-long institute model at Mount Sentinel in order to create our Deep Dive model.



Collaborative Visioning

Prior to Imagine’s opening, we logged
hundreds of Zoom calls with community
members, educators, and stakeholders and
asked participants for feedback, insights,
opinions, and contributions about what
secondary school could and should be. We
researched, iterated, consulted, pondered,
and eventually created the initial structures,
processes and protocols that would guide the
teaching and learning at Imagine. We then
hired our teachers and support staff. 

The data we collected led us to wrestle with
three essential questions: 

Who are our learners as human beings? 
What did the Empathy Interviews, file
reviews, and transition meetings tell us
about the best way to meet their unique
and varied needs?
How do we ensure that teachers
understand our learners in a deep and
meaningful way and upport them in their
academic/social growth and
development?
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Empathy Interviews

The school developed an
Empathy Interview protocol
to prepare students for entry
into the school
Prior to opening, we
connected with each  
student and family to discuss
the student’s interest in
attending Imagine, surface
any fears or concerns, and
explore student expectations 
Verbatim notes were taken
during the meetings and data
was used for individual and
group planning and data was
collabortively analyzed by
teachers during our first
retreat prior to opening the
school
Data informs teacher
understanding, contributes
to school planning, builds
early adult connections,
supports the transition into a
new school/grade, and
illuminates the needs of
each learner
We continue to conduct
empathy interviews with
each new student



Imagine structures and frameworks were developed using the principles reflected in the First
Peoples Principles of Learning (FPPL). Specifically, we endeavor to embody the principle that
“Learning is holistic, reflexive, reflective, experiential, and relational. Effective learning
environments pay attention to the whole learner, including the physical, mental, social/emotional,
and spiritual aspects of the person” (Chrona, 2016).  We value respectful and authentic discussion
among teachers and students across disciplines and grade levels that celebrates Indigenous
knowledge and perspectives in B.C. (Indigenous Knowledge and Perspectives: Socials Studies K-
12, n.d.). These principles ground our pedagogy.
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“Understanding that
everyone is an

educator and learner is
central to traditional
Indigenous education

models. This
Indigenous

perspective can make
your learning activities

more engaging and
varied and offer

learners more agency
over their learning.”

(Smith, 2018)

S T R U C T U R E S  &  F R A M E W O R K S
F O R  D E E P  L E A R N I N G

We developed shared frameworks, processes, and structures
that:

promote consistency, organization, and fidelity to the
Imagine vision
support teachers to effectively plan and assess build
strategies and structures that give energy and
authenticity to the learning environment
create a culture of high expectations
generate meaningful and collaborative relationships with
students foster a community of learners (Instructional
Framework 101, 2019)

The integration of the curriculum and the FPPL informed the
development of Imagine Curriculum Path, Deeper Learning
Framework, Imagine Timetable and the Inclusive Design
Team.



Imagine Curriculum Path
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Integrated Core - Grades 9 & 10

The focus for grade 9 and 10
students is holistic learning 
Students are carefully assigned to
learning communities of 48 with 2
teachers (1 with a humanities
background and 1 with a
science/math background), an
Inclusive Design Team (IDT) member,
Education Assistants 
Students engage in integrated core
(linear) delivered through
interdisciplinary project learning for
the morning until lunch
Teachers plan for learning
opportunities that focus on
collaboration and experiential
learning
Learning activities and experiences
allow students to work in small and
flexible groupings that support
relational learning and community
building
Multiple access points are embedded
into learning opportunities

Game Design and Woodworking course pairing culminated in
student created video games housed in an arcade physical

structure.
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Integrated Pairings - Grade 11 and 12

Grade 11 and 12 students at Imagine
learn in semestered integrated
pairings that merge multiple subject
areas
Pairings include 48 students and 2
teachers and support staff who
contextualize the curriculum using
project-based learning and reflexive
pedagogy 
Course pairings are determined from
student survey data and vary by the
year
Pairings encompass a variety of
subject areas
Timetabling of electives is driven by
student surveys

Examples include:

English First Peoples with one of:
Social Justice, Philosophy, Earth
Science, Outdoor Education and
Theatre
WoodWorking/Workplace Math,
Psychology/Art,
Physics/Precalculus.Arcade Craft
(Videogame Development &
Woodshop)

Electives 9 - 12

Electives offered quarterly
for deep learning
Electives reflect the FPPL
principle: “Learning
ultimately supports the well-
being of the self” (First
Peoples Principles of
Learning, n.d.)
This principle respects
traditional Indigenous
education models that
prioritize student choice
and agency over learning
and encourage multiple
access points that allow all
students to develop
understanding through their
unique strengths (Chrona,
2016)
Timetabling of electives is
driven by student surveys 



Deep Dives are immersive learning institutes that allow students to delve deeply
into personal passions, talents, or interests and are developed using data from
student surveys. Twice yearly for two weeks, core and electives are paused while
students and teachers engage in Deep Dives. 

Deep Dives provide a period of calm and productivity as students and teachers
engage in areas of personal choice and passion; they result in beautiful
exhibition artifacts as students demonstrate their learning through multiple
modalities. Integrated into the structure of Deep Dives is the FPPL which states,
“Learning ultimately supports the well-being of the self, the family, the
community, the land, the spirits, and the ancestors” (First Peoples Principles of
Learning, n.d.).  Deep Dives promote connections to the broader community of
Ts'elxwíqw (Chilliwack); teachers connect with community experts, businesses
and organizations, leading to opportunities for service work, volunteerism, or
career opportunities. 

Some examples: 
Student internships in community
Technology focus - Videogame Development, Animation, Photography
Land Based Deep Dive - Animal Conservation, Nature Journaling and
Outdoor Education
Many more including Medieval Weaponry, Theatre Make Up, Songwriting,
Baking Institute, Shopcraft, Horror Literature, Astrophysics
Personal Passion Deep Dive: students work independently on a specific
skill or area of interest and create an artifact of learning to exhibit

Students receive elective credit for Deep Dives through Immersive Inquiry, a
Board Authorizity Authorized  Course.

Deep Dives 9 - 12

16
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The Deeper Learning Planning Framework provides an organizational structure for instructional
planning and assessment for integrated units. The framework encourages collaboration,
backwards design, inclusive planning, and promotes the use of a shared vocabulary and common
language. 

The Deeper Learning Planning Framework 

supports integration of disciplines
grounds the planning through the development of a driving question
references the curricular big ideas from each of the subjects being studied in the integrated
unit 
encourages teachers to be mindful of the FPPL
integrates fine arts, media arts, applied arts, and technology
ensures careful scaffolding of the learning within the project
allows for multiple entry points for diverse learners
organizes the curricular competencies and content and provides space for scaffolding,
critique, revision and assessment. 

During planning sessions throughout the year, the Deeper Learning Planning Framework is used
to authenticate the rigour of integrated project work. 

Our goal is to build common instructional vocabulary and practices that are inclusive and focus
on deep learning, choice and collaboration. Our Curriculum Integration Support teacher has flex
time each quarter to collaboratively plan projects with teachers, co-teach, or provide support
with assessment while the ADST teacher has instructional time allotted to support artifact
building for projects. 

Deeper Learning Planning Framework



Facilitating Collaborative Planning
Leyton Schnellert Professional Learning Series

Structural supports for ongoing professional learning have
created opportunities for teachers to learn from one another
and collaboratively plan for student success. Imagine teachers
have the opportunity to meet three times a year with Dr Leyton
Schnellert to look deeply into instructional planning strategies
that meet each educator where they are at and build on learning.

Dr. Schnellert supports our learning communities to build common understandings and
language around learning and assessment. Second, research has suggested the importance of
having common values and goals to nurturing teachers’ sustained and collaborative
engagement in inquiry (Durrant, 2009; Lasky, 2005). Having the opportunity for this support
scaffolds teachers’ in iterative cycles of planning, enacting, and adjusting learning.

During these sessions, teachers bring their Deep Learning Framework and are facilitated
through a process of collaborative planning, finding joint solutions to shared problems,
exchanging practice, knowledge and expertise, and fostering deep learning experiences. When
teachers have opportunities to collaboratively solve problems and have access to rich
resources, they are more likely to take risks, sustain attempts to make change, and develop,
adapt and/or apply approaches designed to support students in their classrooms. 

Dr. Leyton Schnellert is an Associate
Professor in UBC’s Department of

Curriculum & Pedagogy and Eleanor Rix
Professor of Rural Teacher Education. His
scholarship attends to how teachers and

teaching and learners and learning can
mindfully embrace student diversity and
inclusive education. Dr. Schnellert is the
Pedagogy and Participation lead in UBC’s

Institute for Community Engaged
Research (ICER) and co-chair of BC’s Rural

Education Advisory. 
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Teachers leave these planning sessions
with:

Refinement of strategies and tools for
assessment and instructional design
Common language and alignment on
goals
Scaffolded learning sequences
Confidence and collegial relationships
that support experimentation and risk-
taking
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Scheduling - Timetabling

The Imagine timetable supports curriculum integration
and creative use of instructional time and is grounded in
the FPPL: “Learning involves patience and time” (First
Peoples Principles of Learning, n.d.) and “the need for
patience and time is also a requirement to develop
thorough conceptual and transferable understandings,
rather than surface-level familiarity. In order to develop
understanding, information needs to be
examined/explored from multiple perspectives, in
different contexts, and over time” (Chrona, 2016). 

Firstly, the design and management of instructional time at Imagine is a deliberate shift from
traditional secondary timetabling. For deep learning to flourish, students and teachers need long,
flexible periods of instructional time to:

delve into projects and activities
build trusting relationships
develop safe and welcoming communities
encourage student confidence and autonomy
finesse critique and revision 
encourage students to build an intrinsic yearning for knowledge
focus on continuous academic improvement

Knowing that learning takes time and patience, we use the following guidelines when developing
the schedule:

Aligned preparation for teachers (learning communities and course pairings) offers
opportunities for collaborative instructional planning and assessment
Inclusive Design Team teachers collaborate with classroom teachers to support planning,
provide an inclusive lens, and co-create multiple access points for students
Integration of the Curriculum 
Personalization of Grad Path



Inclusive Design Team
We celebrate all students at Imagine.  Our shared focus is to
build inclusive communities in which students enjoy equitable
access to the curriculum, find opportunities to develop
personal identity, and experience a sense of belonging.

At Imagine, teachers co-plan and deliver instruction using the
principles of Universal Design for Learning (UDL). The Inclusive
Design Team (IDT) consists of teachers with training and
qualifications in Resource, Learning Support, English
Language Learning and Counselling who support classroom
teachers to ensure equitable access to learning for a range of
student diversity within learning communities. Each IDT
teacher is assigned to individual learning
communities/pairings and supports all students within the
community, regardless of Ministry category. 

IDT teachers are non-enrolling, allowing maximum flexibility in
terms of supporting students, connecting with families, and
collaborating with teachers and support staff. 
IDT caseloads are aligned with Learning Communities and
include all designations that meet Ministry of Education
criteria for diverse abilities and disabilities. The IDT supports
teacher teams to embed adaptive and responsive practices
within learning communities using Response To Intervention
(RTI) practices and the UDL framework. 

The IDT: 
uses data to drive decisions
supports the use of meaningful assessment through the
intentional collection, curation and exhibition of authentic
evidence of student growth
helps teachers design learning experiences that provide
multiple entry points to projects while leveraging student
strengths and personal passions/interests
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Inclusive Design Team Framework
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Layers of Support 

The Layers of Support guide the work of the IDT and classroom teachers to meet
each student where they are at.  In the early fall, the IDT works with teachers in
communities/pairings to:

complete Individual Student Support Profiles
set up class review meetings 
review structures related to RTI, UDL and personalized learning frameworks to
build a Classroom Support Plan
conduct classroom observations to determine how learners are responding to
interventions and determine next steps
seek further expertise within the school, district and community, as necessary
collect data to support planning 

The IDT conducts formal Competency-Based IEP (CBIEP) meetings twice per year. A
classroom teacher's contribution at the CBIEP meeting is integral to the success of
all learners as they are experts in the curriculum and can speak to the academic
and behavioural expectations of their communities. The classroom perspective is
critical when determining the supports, services, instruction and assessment
methods a student may need to reach their goals. 

In terms of assessment for students with a CBIEP, triangulation of evidence is a
balanced approach in which evidence is gathered throughout the learning process
as students demonstrate skills, engage in conversations that show their
understanding, create documents, or produce other artifacts of learning. 
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The IDT teachers:

create a repository for the triangulation of evidence that is accessible to
classroom teachers and educational assistants
collect and analyze evidence in specific goal areas of the CBIEP
verify the validity of assessment by ensuring that evidence has been generated
by a variety of people consistently over time



Layers of Support
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The Imagine Assessment Experience

Assessment at Imagine centers around the creation,
presentation, and exhibition of learning artifacts that are
the result of critique and feedback from peers and
teachers. Teachers engage students regularly in
formative assessment and continuous feedback as a
powerful and integral component of student success. Our
goal at Imagine is to support teachers to create a culture
that promotes and values feedback that is kind, helpful
and specific and allows students to learn by doing. 

Teams of teachers create interdisciplnary goals which become the basis for instruction,
assessment, and communication of student achievement. A key focus of this shared work is
planning for instruction and competency skill development that aligns with the BC curriculum. As a
team, they analyze what they are collectively learning about their students to determine best
instructional steps to support student learning. Teachers co-plan and co-assess with the IDT
teachers; shared time engenders rich conversations about student progress and achievement. 

Formative assessment is used throughout the competency-based learning process to guide
instructional planning and allow for multiple iterations and time to develop skills. Formative
assessment of the learning process can be done in small feedback sessions, one-on-one
conversations along with peer and self-assessment; summative assessment is undertaken at the
end of projects when artifacts of learning are presented at exhibition. Throughout the process,
students are encouraged to make mistakes and take risks. 

Curriculum Integration Teacher, Matt Slykhuis, shares his thoughts about what it’s like to teach and
learn at Imagine: “One unique characteristic of Imagine is the degree to which our teachers’ practice
is guided by formative assessment. Classrooms have learning targets and core competencies
embedded on walls, and teachers refer to these regularly to link learning experiences back to course
goals. Meaningful self-assessment is baked into daily exit slips in many classrooms, which results in
students regularly interacting with assessment language while also having the opportunity to get a
snapshot of their own progress toward those goals.”



As we grow and evolve, we work to build in cycles of reflection that support continuous
improvement. While our journey has been complex and challenging, we remind ourselves to
celebrate growth, scan street data to inform our decisions, and pay attention to narratives of
lived experiences, particularly those who have been marginalized. The goal of street data is to
focus on listening to those who are most affected by our decisions–our students and families–and
transform how we analyze, diagnose, and assess everything from student learning, to district
improvement, to policy; it offers us a new way to think about, gather, and make meaning of data
that lives everywhere (Safir, 2021).  
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Imagine educators are
working thoughtfully to create
environments that provide a

sense of community and
safety for all students. 

E M E R G I N G  S T O R I E S

By collecting data that is asset-based, we celebrate
what’s right in our students, school, and
community; identify areas for growth; and build
upon strengths. If we listen carefully, the stories of
our students and teachers offer deep insights that
help determine the next steps for our school
community. 

Several key stories and themes have emerged over
our first few years at Imagine that indicate we are
on the right path with our learners:

Student Voice & Agency
Community & Belonging
BC Curriculum Realization: Innovative
Practices for Deep Learning



Student Voice & Agency

We believe that students have the determination
and capacity to positively influence their own
lives and the world around them, set goals, reflect
and act responsibly to effect change. When
students develop agency, they draw on
motivation, hope, self-efficacy and a growth
mindset (the understanding that abilities and
intelligence can be developed), thus enabling
them to flourish and act with a sense of purpose
(OECD, 2019).

At Imagine, we have focused intensely on
supporting students to explore their individual
and collective identities and find their place
within the school and larger community. We
continue to build and evolve structures and
practices rooted in student choice, voice,
autonomy and shared decision-making. We
support our students to become change agents
as they co-construct learning with peers,
teachers, and staff. The investment in student
voice and input fosters autonomy and ownership. 

At Imagine, students explore and exercise their
agency in social contexts and develop co-agency
through interactive, mutually supportive and
enriching relationships with their classmates,
educators, parents and learning communities
within the larger Imagine High community. As we
continue to grow, we hope to explore even deeper
structures to support student agency. 26

We continue to conduct
empathy interviews with
each new student, with
the support of the
Inclusive Design Team
Course Selection -
Empathy interviews,
student data, and
preferences guide a fluid  
programming and
timetabling
Staffing - postings reflect
the goals of our students
and the areas of interest
they share with us
Our small size, community
focus and integrated way
of learning provide
flexibility to meet each
graduate’s personalized
goals
Student Leadership &
Engagement Groups
support the continued
evolution of our school  in
working to create
community, and have
voice in key aspects of
the school



Community & Belonging
 
An equity mindset is core to our work at Imagine.
Moving from a focus on deficits and disabilities to a
celebration of the diversity of all students (Katz &
Lamoureux, 2020), our educators are building
approaches to teaching that hold space for all
members of the learning community. 
 
Imagine is a school with significant diversity; students
attend from a wide variety of backgrounds. We work
hard to ensure that students experience diversity in a
context that supports students knowing themselves
and celebrating others. Learning at Imagine is
designed to be both flexible and personalized to
ensure that each student’s unique talents are
developed. Devoting time to the development of
students’ self-worth, and explicitly discussing the
importance of respecting the value of all people, are
critically important to developing a more just society. 

Educators and students at Imagine are strong
advocates for social justice and care deeply about
allowing each student to be their authentic self at
school. Imagine educators are working thoughtfully to
create environments that provide a sense of
community and safety for all students. Culturally
responsive education means making learning relevant
to students while providing authentic safe spaces for
them to share their culture and their stories; it’s about
creating learning environments connected to people,
place, and land where every child’s history and
background is celebrated and acknowledged in the
most holistic and authentic ways (Safir, 2021). 27

At Imagine, we
work to

understand what
students love to

do—their strengths
and interests—and

build both
community and

curriculum around
each child.

Honouring our
students as

individuals and
providing them

with a community
has created a

sense of belonging
and a space to
develop their

identities
(Wenger, 1996).



Innovative Practices for Deep Learning

At Imagine High, we are working to re-envision what success looks like in the 21st century. The
integrated approach to learning at Imagine recognizes the need for interdependence and broadens
the goals of education to include citizenship, innovation, and agency through the development of
transformative competencies that empower learners to be positive change agents. 
 
To realize the goals of the curriculum, our beliefs about learning have changed significantly; these
transformational shifts require educators at Imagine to take risks, develop innovative practices,
and work together. Imagine High is a learning community full of visionary, innovative, and
collaborative educators who are embracing risk, and new practices, and providing deep learning
opportunities for students every day.

The journey from great to excellent systems focuses on creating an environment that will unleash
the creativity and innovation of its educators (Crossley, 2012). Deep teacher learning occurs when
educators engage in sense-making approaches for building their collaborative knowledge and
sense of common collective tasks (Lave & Wenger, 1991; Riel, 1996; Schnellert, Richardson, &
Cherkowski, 2014). The professional community of practice at Imagine High supports teacher
learning on multiple levels; collaborative teaching networks offer both a professional and social
context in which teachers contribute values, knowledge, and information, provide and receive
social support, and collaborate to achieve goals.
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At Imagine collaborative practices extend to community expertise outside of the
school walls as we strive to dissolve the boundaries between school and the world

beyond. We understand that collaboration fuels creative processes; original
thinking comes through collaboration via the stimulation of other people’s ideas

(Azam, 2009).  Teachers and outside connections are modelling how the problems
of the world are complex, interconnected and require collaboration. 28



How, then, do we continue to “create the future” at Imagine? We recognize that our work is
iterative and must be responsive to the evolving needs of our learners, the professional growth of
our staff, and the societal/global changes/challenges that will impact our school, community and
the world. 

We know we must stay agile if we are to evolve and keep the spirit of innovation alive at Imagine.
After four years of implementation, how have we evolved? How do we measure our success in
terms of implementing the original Imagine vision into a cohesive and sustainable reality? And,
most importantly, have the lofty, theoretical goals of the White Paper become “how we do things
at Imagine”?
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“The best way to predict your future is to create it.”
Abraham Lincoln

P R E D I C T I N G  T H E  F U T U R E  A T
I M A G I N E  

The research on Innovative Learning Environments (ILE) (OECD, 2013) describes seven
essential design principles that have the power to transform systems. By applying the ILE
framework, we can assess our progress towards a sustainable vision of innovation and set our
strategic priorities: 

Make learning central, encourage engagement, and be where learners come to understand
themselves as learners

Ensure that learning is social and often collaborative

Be highly attuned to learners’ motivations and the importance of emotions

Be acutely sensitive to individual differences including prior knowledge

Be demanding for each learner but without excessive overload

Use assessments consistent with these aims, with strong emphasis on formative feedback

Promote horizontal connectedness across learning subjects, in and out of school 



Our strategic priorities as we move foward that reflect
these characteristic of Innovative Learning
Environments are:

Continue to develop the knowledge and capacity
of staff to address increasingly complex and
diverse classrooms
Explore and address the balance between rigorous
academic content with student choice and agency
Develop programming that expands choice for
students 
Explore creative strategies to more deeply
integrate senior academic subjects traditionally
taught in silos (eg. Math)
Through a trauma-informed lens, support
students and staff to build resilience, self-
regulation, expression, and grit and focus on
academic success as a venue for the development
of student strengths, identity, and well-being
Develop teacher capacity to utilize competency-
based assessment methodologies 
Focus on alternatives to traditional methods of
gathering evidence of learning 
Continue to explore partnership opportunities with
the community to enhance authentic learning.
Support teacher leaders to share practices and
support collegial learning

Strategic Priorities - Ongoing Iterations
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Conclusion

During the past year, educators from
school districts around the province
have visited Imagine to tour the
school, see the students engaged in
their learning, talk to administration
and teaching staff, and explore ways
in which they might adopt some of the
Imagine structures and approaches in
their home districts. 

We understand that collective teacher
pedagogy is critical to the success of
our learners, and we expect Imagine
educators to be professionally
engaged, deeply relational,
knowledgeable about curriculum, self-
reflective, collaborative, and most
importantly, possess the willingness
to be transparent about their teaching
with colleagues, students, parents,
and school leadership. We are proud
of our teaching staff; they are
passionate, creative, innovative, and
deeply committed to their
professional growth. Our priority is
building teacher capacity through
collegial partnerships and
collaboration, school and district
administration support, connections
with innovative sites of learning, and
researched best practices. 
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Moving forward, the success
of Imagine will hinge on the

strength of our teaching
staff, their dedication to
professional growth, and

their passion for education
as a positive and

transformative force. 

More importantly, we
acknowledge that it is our
students who will show us
the way forward. When we

listen to their needs, honour
their struggles, and

celebrate their successes,
Imagine will continue to

evolve in ways that support
student learning, creativity,

and well-being. 



32

F U R T H E R  L I N K S

What learning at Imagine looks like: About Imagine Video

Imagine High  Graduate Shorts

Imagine High Learning Framework

Imagining Imagine High - White Paper

People for Education Canada - Imagine High: A Bold New Vision for Learning

Dreaming Big - InspireEd Article

CDI Spaces Feature - Imagine High

Aboriginal Peoples Television Network (APTN) Imagine High feature

The Tyee Article - Voice of the Stream Project

Chilliwack Progress article - Opening Day

Chilliwack Progress article - Voice of the Stream Project

Chilliwack Progress Article - Deep Dives at Imagine

Chilliwack Progress Article - Salish Weaver at Imagine Artist Residency

Visit imagine.sd33.bc.ca or  @imaginesd33 on:

https://www.youtube.com/watch?v=b98BaUkjRjc
https://www.youtube.com/watch?v=o1cYZzobE1M&list=PL7Wn4XLNHRZmo0B9zxMU0uL-LbjKNmCUX&pp=iAQB
https://www.youtube.com/watch?v=o1cYZzobE1M&list=PL7Wn4XLNHRZmo0B9zxMU0uL-LbjKNmCUX&pp=iAQB
https://imagine.sd33.bc.ca/learning-framework-2024-2025
https://imagine.sd33.bc.ca/sites/imagine.sd33.bc.ca/files/2021-01/Imagining%20Imagine%20High_0.pdf
https://imagine.sd33.bc.ca/sites/imagine.sd33.bc.ca/files/2021-04/Imagining%20Imagine%20High%20InspireEd.pdf
https://www.youtube.com/watch?v=7Ut3uZ1EdqU&t=2s
https://www.aptnnews.ca/videos/special-concert-aims-to-reconnect-indigenous-youth-with-language-culture/?fbclid=IwAR0uV7cBgwHYrnUqyZjVUjDTuCcXuUzRetHTBu46TYgzubRzlYGrXz4pD_M
https://thetyee.ca/News/2023/06/22/Students-Make-History-English-Halqemeylem-Song/
https://www.theprogress.com/news/chilliwacks-brand-new-imagine-high-welcomes-students-to-class-on-opening-day/
https://www.theprogress.com/community/chilliwack-teens-to-perform-free-halqemylem-concerts-on-indigenous-peoples-day/
https://www.theprogress.com/community/chilliwack-students-pause-regular-studies-to-spend-2-weeks-on-deep-dives-projects/
https://www.theprogress.com/news/frieda-george-inspires-chilliwack-students-with-salish-weaving/


At Imagine, we believe in making learning visible and celebrating the creative journey of our
students. To showcase this process, we create Project Cards, which serve as a dynamic reflection
of student learning, inquiry, and achievement.

Each Project Card captures the essence of a class’s learning experience, outlining the essential
questions that guided their exploration, the scope of learning that defined their journey, and the
artifacts students created to demonstrate their understanding. These artifacts can take many
forms—writing, artwork, digital media, performances, or hands-on projects—all reflecting deep
engagement and critical thinking.

Project Cards not only document the culmination of learning but also offer insight into the
process, illustrating how students investigated, collaborated, and developed their ideas. Whether
displayed in the school, shared with families, or archived as part of an ongoing portfolio, these
cards serve as a powerful reminder that learning is an evolving, creative, and meaningful
experience.

By using Project Cards, we aim to honor student voice, spark curiosity, and invite the community
into the rich, interdisciplinary work happening in our classrooms.
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P R O J E C T  E X E M P L A R S

“Anytime you make the work public, set the bar high, and are
transparent about the steps to make a high-quality product,

kids will deliver.” 
- Ron Berger



Project Exemplars
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